



























































































































































































































(問題番号2，5， 7， 9， 10， 12， 13， 14， 15) と，直接
述べられてはいないが文章内容から帰結されうる事柄に








































































































Table. 1 事後テスト 2における有群の人数分布
工γと三 正 誤
先置・有群 3 3 
後置・有群 2 6 
(セル内人数)
Table. 2 事後テスト 2における無群の人数分布
正 誤
先置・無群 5 。






Table. 3 事後テスト 3における無群の人数分布
工千三三 正 誤
先置・無群 4 





問中5問(問題番号9，12， 13， 14， 15 )について後置
群に正答者が多かったが，提示条件間の有意な差は各問
ともみられなかった。次に無群についてみると， 9問中








Table. 4 事後テスト 1再認課題における各群の正答者数の割合
有群
ふ君! 2 5 7 9 
先 置 100 100 83 33 
後 置 100 100 88 50 
無群
ぷ母f2 5 7 9 
先置 80 100 100 60 
後置 83 83 50 33 
Table. 5 事後テスト I発展課題における各群の正答者
数の割合
有群
誌で 3 4 6 8 1 
先 置 83 33 17 67 100 50 
後 置 50 88 50 63 63 13 
(セル内%)
無群
誌で 1 3 4 6 8 1 
先置 100 60 80 60 40 80 













10 12 13 14 15 
83 50 83 33 17 
75 75 100 50 50 
(セル内%)
10 12 13 14 15 
100 100 100 80 100 




















































































































































































































Alexander， L.， Frankiewicz， R. G. and Williams， R. E. 
1979 Facilitation of Learning and Retention of Oral 
Instruction Using Advance and Post Organizers. 
Journal of Educational Psychology， 71， 701-707 
Ausubel， D. P. 1960 The use of advance organizets in 
the learning and retention of meaningful verbal 
material. Journal of Educational Psychology， 51， 
267-272 
Barns， B. R. and Clawson， E. U. 1975 Do advance or-
ganizers facilitate learning ? Recommendations for 
further research based on an analysis of 32 studies. 
Review of Educational Research， 45， 637-659 
Gick， M. L. and Holyoak， K. J. 1980 Analogical Problem 
Solving. Cognitive Psychology， 12， 306-355 
池田進一・田中敏 1985 先行オーガナイザー研究に
おける実験図式の改善読書科学 29， 41-55 
Mayer， R. E. 1978 Advance Organizers: That Compen-
sate for the Organization of Text. Journal of Educa-
tional Psychology， 70， 880-886 






































































































































































THE ROLE of ANALOGY in READING-MATERIAL LEARNING 
JUN SATO 
(TOHOKU UNIVERSITY) 
This study investigates how the presentative positions of analogized reading-materials [AM] which bear some 
resemblances to target reading-materials [TM] and the pre-knowledges which subjects had carried about TM in-
f1uence upon TM learning. We set， therefore， four groups for the experimental situation in this study: two conditions 
of the presentative positions of AM against TM (① AM positioned forward to TM [advanced AM] and ② AM 
positioned backward to TM [post-AM]) x two conditions of the pre-knowledges on TM (whether subjects had 
caught them even some or completely not). We expected here that the learning would be more effective on the condi-
tion of the advanced AM than that of the post-AM， in cases of the subjects who never had caught the 
pre-knowledges. We assumed， moreover， that the condition of the post-AM would be more effective than the ad-
vanced AM， tosubjects who had caught the pre-knowledges even some. 
The results permitted us first1y to ptit interpretations as fol1ows. 
(1) The results of the post-test shows that the advanced AM facilitates TM learning more than the 
post-AM， incases of the subjects who never had pre-knowledges. 
(2) There was no difference in TM learning performance between the condition of the advanced AM and 
that of the post-AM， incases of the subjects who had caught the pre-knowledges even some. 
As the second explanation， we could see that it was necessary to dassify the subjects who had caught 
pre-knowledges even some and to make experiments to them， and then to take some new looks at the expectations to 
the above exercises. 
key words: analogy， reading-materiallearning， and pre-knowledges. 
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